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The 37th issue of Lexique (to be published in December 2025) will focus on the interface 
between prefabricated lexicons and the development of pedagogical tools. It aims to explore 
the design of pedagogical materials designed for teaching the prefabricated lexicon 
(Sulkowska 2013, Gonzalez-Rey 2019), materials based on resources that are developed to 
describe what we call the prefabricated lexicon of interac3ons (henceforth PLI) on the basis of 
linguisBc modelizaBons and empirical data.  
 
The PLI consBtutes a highly heterogeneous set of preconstructed elements frequently 
observed during face-to-face or mediated oral interacBon, whether friendly, familial, 
professional or academic. It consists of uZerances that may be mono- or polylexical, 
presenBng some degree of distribuBonal constraint and characterized by a generally non-
predictable meaning and funcBon (TuBn 2019, TuBn and Grossmann 2024). In addiBon, the 
interpretaBon and use of these prefabricated elements are condiBoned by the specific 
features of the enunciaBon situaBon (immediate and cultural context, shared knowledge, 
presupposiBons), but also by the configuraBon of the interacBon (se]ng, number of speakers, 
role, interpersonal relaBons, purpose of communicaBon).  PLI covers a wide range of linguisBc 
objects, from discourse markers (you see, you know, well, right), to ritual expressions (it's been 
a while!, see you later!) or interjecBons (fuck!, what!, please!, oh my god!), including 
expressions of affect (it’s driving me nuts!, are you kidding me ?), the rouBnes of oral scienBfic 
discourse (Interes3ngly enough, we can no3ce that ...) or situaBonal phrases (hang in there !, 
the wri3ng is on the wall !, see phrases situa3onnelles, Klein and Lamiroy 2011).  
 
Discussions on linguisBc objects relaBng to PLI go back a relaBvely long way. We should 
menBon Bally's seminal work on exclamatory phraseology (phraséologie exclama3ve, Bally 
1909) or Fònagy's work on bound uZerances (énoncés liés, Fònagy 1982). In this conBnuum, 
other works have emerged, for example MarBns-Baltar's typology of usual sentences (phrases 
usuelles, MarBns-Baltar 1997) or the descripBon of what Mel'čuk calls pragmatemes 
(pragmatèmes, Mel'čuk 2013), a descripBon later extended by Blanco and Mejri (2018). More 
recently, we have seen the implementaBon of lexicographic projects aimed at inventorying 
and describing the funcBoning of certain types of prefabricated uZerances specific to oral 
interacBons. These include Kauffer's stereotyped speech acts (actes de langage stéréotypés, 



2019), which have given rise to a bilingual French-German lexical resource developed at ATILF, 
López Simó's Spanish-French database of conversa3onal formulas (Fórmulas de la 
conversación, 2016 ; 2024), prefabricated phrases of interac3on (phrases préfabriquées des 
interac3ons, TuBn 2019) or expressive conversa3onal formulas (formules expressives de la 
conversa3on, Krzyżanowska et al. 2021). 
 
From the point of view of its acquisiBon, the PLI olen poses problems for the learner 
(Forsberg 2010 and 2014, Ladreyt 2022) or the teacher, notably due to the scarcity of 
lexicographical resources (we should however menBon the PHRASÉOTEXT dicBonary, 
(Gonzàlez-Rey 2017) for general phraseology from a construcBonal perspecBve) sufficiently 
elaborate to describe it rigorously, and the scarcity of pedagogical devices based on these 
linguisBc resources. Numerous works thus highlight the need for a more linguisBc and 
empirical approach to teaching this type of lexicon (Taguchi 2009, Edmonds 2014, Culpeper 
et al. 2018, Bardovi-Harlig 2019), as well as the need to develop concrete pedagogical tools 
facilitaBng the learning of these linguisBc objects. Some French research projects, describing 
oral language and its specific features, offer resources concerning the lexicon and expressions 
found in conversaBon: Examples include the FLORALE project (Surcouf and Ausoni 2018, 
hZps://florale.unil.ch/index.php?page=infos), the CLAPI-FLE corpus (Ravazzolo and EBenne 
2019, hZp://clapi.icar.cnrs.fr/FLE), the CORAIL project (hZp://clapi.icar.cnrs.fr/Corail/), the 
FLEURON project (André 2016, hZps://fleuron.aBlf.fr/) and the INTERFARE project (Ravazzolo 
et al. 2023; hZps://icar.cnrs.fr/interfare/). 
 
From a methodological point of view, it also appears necessary to base the descripBon of PLI 
on a methodology hinging on 3 levels (cf. Krzyżanowska et al. 2021): the syntacBc level (form 
and distribuBonal constraints), the semanBc level (construcBon of meaning, semanBc features 
and/or paZerns) and the pragmaBc level (illocuBonary funcBon and acBonal funcBon), or even 
a fourth, more abstract and schemaBc level, the construcBonal level (TuBn and Grossmann 
2024, Bychkova et al. 2024). The aim is to achieve a model of the specific features of these 
linguisBc objects, both in encoding and decoding, while taking into account the formal and 
cultural constraints (Chen 2024) on their construcBon and use. There remains, therefore, a 
great amount of work to be done in thinking about the parameters to be included in both the 
descripBon and didacBzaBon of PLI, and more broadly of the prefabricated lexicon as a whole. 
 
This themaBc issue will therefore be an opportunity to bring together internaBonal 
researchers working in this sBll uncharted field, whether in the context of in-depth linguisBc 
studies with a didacBc focus, or in the context of didacBc studies based on a linguisBc 
approach, which we hope will pave the way for future research emerging on both sides.  
        
The proposed arBcles will focus on the theme of lexical resources such as idioms and PLI, and 
their applicaBon in the context of didacBc resources for mother-tongue and foreign-language 



teaching. In order to meet these two expectaBons, it is suggested that you pay parBcular 
aZenBon to the following guidelines: 
 

• integrate a reflecBon on the funcBoning of a parBcular type of prefabricated lexicon. 
The lexical and linguisBc dimensions will be considered an important part of the 
demonstraBon, alongside the didacBc aspects.   

 
• describe the parBculariBes of the resource, the data used to create it (metadata, type 

of data, context of data collecBon, etc.) and the type of processing carried out, with a 
parBcular view to the reproducibility of the proposed resources. 
 

• detail the tools associated with the resource presented, and how they can be used in 
the classroom by the teacher. Where available, feedback will be given on how the 
resource has been used by learners, and any difficulBes encountered by teachers. 
 

Please note that: 
 

• the fields of didacBc applicaBon and the topics taught can be varied, and are not 
restricted to the school-based language classroom (e.g. translator preparaBon, nursing 
staff training, migrant educaBon, various professional environments training, etc.)
  

• all exisBng languages can be treated within the framework of the arBcles submiZed, 
whether from a monolingual or contrasBve perspecBve. In the case of languages other 
than French or English, it is recommended to use the following elements for the 
examples or expressions presented in the arBcle, in order to facilitate readers' 
understanding:  

o a morphosyntacBc gloss    
o alphabeBc transliteraBon (especially for rare languages, or languages with 

specific ideograms or wriBng systems)   
o translaBon into French or English 

 
• mixed lexicographic approaches and/or approaches based on emerging theories 

and/or tools are welcome. 
 
ArBcles must comply with the following formal requirements:  
 

• ArBcle length: minimum 35,000 signs, maximum 55,000 signs including spaces 
(excluding bibliography) 

• Language: French or English  
• AZach two abstracts, one in French, the other in English (maximum 2,000 characters 

for each version), as well as 3 to 5 keywords (also in French and English). 



• For general forma]ng, please refer to the following link:  
o hZps://www.peren-revues.fr/lexique/793  

 
ArBcle proposals should be sent to the following 3 addresses (without any excepBon):  
 

• ladreyt.alexis@imc.hokudai.ac.jp  
• carole.eBenne@ens-lyon.fr  
• contact-revue-lexique@univ-lille.fr 

 
Timeline:  
 

1. Submission of intent to publish: December 16-20, 2024 
2. ArBcle submission: February 15, 2025 (early submission possible) 
3. NoBficaBon of acceptance to authors: May 1, 2025 
4. Submission of final versions: September 1, 2025 
5. PublicaBon: December 2025 
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